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Abstract

The paper entitled Inspiring Integrity: Integrating Human Values in English Instruction delves into the pivotal role of English
instruction in fostering human values and ethical development among English learners. Emphasizing the significance of education in
shaping character, the paper presents a theoretical framework that underscores the interconnectedness of language instruction and
values integration. By exploring the unique position of English teachers as moral educators, the study identifies core human values—
such as integrity, empathy, and responsibility—that can be seamlessly woven into the fabric of language lessons using the English
lessons. The paper offers innovative pedagogical approaches, including specific lesson plans and activities designed to instill these
values. As a forward-looking endeavor, the paper concludes by suggesting future research directions and innovative pathways for
advancing the integration of human values in English instruction. Through this comprehensive exploration, the paper contributes to the
ongoing discourse on inspiring integrity in the realm of language education, paving the way for educators to play a transformative role in

shaping ethical perspectives.

Keywords: Values, Ethicality, ELT, Second Language Instruction, SSE, SGEM, Singlish, and Action Research.

The pursuit of knowledge transcends mere cognitive
transactions, extending its tendrils into the intricate
fabric of societal, cultural, and even political realms.
Learning, far from being a solitary mental endeavor,
unfolds as a dynamic interplay within the contextual
tapestry it inhabits (Block 43). In the realm of English
language teaching and learning, a profound shift has
occurred, elevating awareness toward the holistic
dimensions that encapsulate this educational
odyssey. In recent years, an enlightened perspective
has emerged, acknowledging that the process of
acquiring proficiency in the English language is not
confined to individual mental negotiations alone.
Rather, it manifests as a vibrant, multifaceted
engagement that intertwines with the societal,
cultural, and political landscape. The classroom, once
perceived as a mere conduit for the transmission of
linguistic skills, has evolved into a crucible where the
alchemy of ideas, beliefs, and values converges. This
paradigm shift invites educators and learners alike to
recognize the inherent inter connectedness between

linguistic competence and the broader socio-cultural
milieu. The resonance of language echoes not only
within the recesses of the mind but reverberates
throughout the collective consciousness of a
community. It is within this expansive context that the
significance of learning unfolds, transforming it into a
collaborative venture where individuals and society
engage in a reciprocal dance of enrichment.
Needless to say, the act of learning becomes a
harmonious symphony, orchestrating the
convergence of individual growth and societal
evolution (Bhatia 65). The recognition of the social,
cultural, and political dimensions inherent in English
language education illuminates a path toward a more
profound and impactful learning experience—one
that transcends the confines of the classroom,
resonating with the intricate dynamics of the world at
large. Stern observes that we can investigate the
‘sociology’ of ELT whereby language teaching is ‘an
enterprise... a set of activities in society. While
Pennycook notes that classrooms, both in
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themselves and on their relationship to the world
beyond their walls, are complex social and cultural
spaces (Pennycook 36).

The realm of language teaching and learning
unfolds not in isolation but within the structured
confines of specific institutional environments, influenced
and intricately interwoven with the prevailing
socio-economic  and ideological contexts. The
dynamic interplay between these realms is akin to a
reciprocal dance, where the day-to-day decisions
made by practitioners within the classroom become
both architects and products of the broader social
order that exists beyond its walls. Classroom
practices, seemingly routine and momentary, hold
profound significance as they serve as conduits
through which the cultural, economic, and ideological
currents of society flow. The educator's choices,
strategies, and instructional methodologies within the
classroom are not arbitrary but rather reflective of the
larger societal drapery (Block 78). The microcosm of
the classroom is a reflection of, and contributor to,
the macrocosm of the socio-cultural environment.
This intricate relationship underscores the importance
of acknowledging that language education is not a
vacuumed intellectual exercise but a living, breathing
entity that evolves within the context of its
surroundings. Bhatia aptly observes in this context,

The pedagogical decisions made by educators

are imbued with the values, norms, and

aspirations of the society they inhabit, creating a

dynamic  interdependence  between  the

microcosm of the classroom and the macrocosm

of the socio-cultural landscape. (Bhatia 89)

In recognizing this symbiotic relationship,
educators gain a heightened awareness of their role
as both cultivators and recipients of societal
dynamics. Moreover, learners are not passive
recipients but active participants in this reciprocal
exchange, contributing to and shaping the cultural
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and linguistic currents that traverse the educational
space. Language, hence, teaching and learning
become not only an intellectual pursuit but a
transformative endeavor that bridges the realms of
the classroom and the broader socio-cultural context.

The choice of which ‘type’ of English is to be
taught and learn in the classroom, especially in the
context of a multilingual society like India, becomes a
pivotal consideration with profound implications for
societal values and global connectivity. In the case of
Singapore, a nation embracing linguistic diversity, the
government’s emphasis on English as a primary
language is driven by the perceived imperatives of
the global economy. Singapore's approach involves
not only prioritizing English over other official
languages like Malay, Mandarin, and Tamil but also
advocating for the usage of Standard Singaporean
English (SSE). This standard, closely aligned with
grammatically and lexically similar standards found in
British English, is promoted vigorously through
educational  curricula,  classroom  teaching
methodologies, and the cultivation of specific
attitudes and values. The overarching goal is to equip
individuals with linguistic skills that align with global
trends, fostering international competitiveness.

This deliberate promotion of SSE extends
beyond linguistic considerations. It is also intertwined
with the broader ethos of the government-supported
initiative known as ‘Speak Good English Movement’
(SGEM). Beyond its linguistic dimension, SGEM
serves as a vehicle for shaping societal values and
norms. It not only encourages the adoption of SSE
but actively discourages the use of Singlish, a
colloquial variant of English spoken widely in
Singapore. The motivation behind this initiative is
rooted in the belief that a standardized form of
English enhances Singapore's global standing and
€CoNomiC Prowess.
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The Singaporean approach serves as an
illustrative example of the intricate links between
English Language Teaching (ELT) classrooms and
the wider social context. It highlights the role of
language in shaping not only communicative
competence but also societal values, cultural identity,
and economic positioning. Singapore’s conscious
decision to align its English language education with
global standards showcases the interconnectedness
of language choices with aspirations for global
relevance and competitiveness. This approach, while
specific to Singapore, echoes a broader trend where
nations strategically position themselves within the
global landscape through language education
policies.

The question of ‘what English language teachers
teach and learners learn’ transcends mere linguistic
instruction; it delves into the realm of
conceptualization. Before delving into the intricacies
of teaching and learning, it becomes imperative to
interrogate the very notion of what is meant by
‘English’. This exploration holds the key to unraveling
the nuanced implications for educators and other
English Language Teaching (ELT) practitioners, both
within the confines of the classroom and in the
broader context of language education.

Conceptualizing English extends beyond its
structural components to encompass a dynamic
interplay  of linguistic, cultural, and contextual
dimensions. English, in its essence, is not a
monolithic entity but a malleable and evolving
construct, shaped by diverse socio-cultural influences
(Block 87). This conceptualization prompts educators
to view English not merely as a set of grammar rules
and vocabulary but as a vehicle for communication
intricately tied to cultural identity, societal values, and
global interconnectedness.  Understanding the
multifaceted nature of English holds profound
implications for teachers and ELT practitioners. In the
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classroom, it necessitates a pedagogical approach
that goes beyond rote memorization and embraces
the rich textile of linguistic diversity. Teachers
become cultural mediators, guiding learners to
navigate the contextual tinges embedded in language
usage. This approach encourages the appreciation of
various Englishes, from standardized forms to
regional dialects, recognizing each as a valid
expression of linguistic diversity. ELT practitioners-
as societal influencers- play a pivotal role in shaping
attitudes toward linguistic diversity and cultural
inclusivity. They become advocates for a more
inclusive and culturally sensitive approach to English
language education, fostering an environment where
learners not only acquire language proficiency but
also gain a broader appreciation for diverse linguistic
expressions (Stevick 89).

The complexity of ‘what English language
teachers teach and learners learn’ is an invitation to
transcend conventional paradigms. It beckons
educators to explore English as a dynamic and
evolving force, acknowledging its symbiotic
relationship with culture and context. By embracing
this holistic perspective, teachers and ELT
practitioners become catalysts for a more inclusive
and culturally enriching language education
experience, resonating far beyond the confines of the
classroom. As Widdowson puts it, what, to begin
with, is this English language we teach? How is the
subject to be defined? The discussion brings together
global trends, national and institutional policies and
values, and individual learner's needs beliefs and
reasons for learning (Widdowson 104).

The advent of technology, while ushering in
unprecedented advancements, has indeed given rise
to a myriad of challenges. Amidst the array of issues,
none appears to be of graver consequence than the
challenge of human development. The relentless
pursuit of material progress, fueled by technological
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innovations, has left an indelible mark on our
collective psyche, invoking a pervasive sense of
despair and a feeling of homelessness. While this
progress  has  brought about  undeniable
conveniences and efficiencies, it has also
engendered a complex set of problems that
reverberate throughout the global landscape. From
environmental degradation to social disconnection,
the fallout from our technological pursuits has left us
grappling  with  challenges that transcend
geographical boundaries. The relentless focus on
material accumulation has, in  many ways,
overshadowed the importance of holistic human
development. As societies become increasingly
fixated on the pursuit of wealth and technological
prowess, the foundational elements of human well-
being, such as mental and emotional health, social
connections, and a sense of purpose, often face
neglect (J Krishnamurthi 11). The consequence is a
pervasive mood of despair, as individuals find
themselves navigating a world that appears
increasingly detached from the fundamental aspects
of human flourishing.

Moreover, the ceaseless march of technological
progress has, paradoxically, contributed to a sense of
homelessness. As we become more interconnected
through digital means, the bonds that tie us to
physical spaces, communities, and nature often
weaken. The virtual spaces we inhabit, while offering
a semblance of connection, may leave us feeling
adrift, detached from the tangible and grounding
elements that define our sense of belonging.
Addressing the problem of human development in the
era of technology requires a reevaluation of our
values and priorities. It beckons us to consider not
only the quantitative aspects of progress but also the
qualitative dimensions of a fulfilling and meaningful
life. As we navigate the challenges posed by
technology's aftermath, fostering a balanced and
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human-centric approach becomes imperative to
counteract the prevailing mood of despair and
reclaim a sense of home in the evolving landscape of
our interconnected world. It all happens as the
education of today is being imparted aimlessly. As
Radhakrishnan says,

Any satisfactory system of education should aim

at a balanced growth of the individual and insist

on both knowledge and wisdom. It should not
only train the intellect but bring grace into the
heart of man. Wisdom is more easily gained
through the study of literature, philosophy and
religion. If we don’t have a general philosophy or
attitude of life, our minds will be confused and
we will suffer from greed, pusillanimity, anxiety

and defeatism. (Radhakrishnan 165)

The interplay between society and education
forms a critical nexus, and educationists in India have
increasingly voiced concerns about the perceived
deficiencies in the education system. There is a
resounding call for a paradigm shift, contending that
our current educational framework lacks a robust
focus on imparting social values. The argument
posits that values should be integral to education,
serving as a foundational element instilled in the
minds of children, influencing every facet of their
lives. Educationists advocate for an education system
that goes beyond the conventional emphasis on
academic knowledge and skill acquisition. They
stress the importance of cultivating a sense of values
that transcends the individual and extends to the
broader societal fabric (K. L. Shrimali 98). According
to this perspective, values are not just abstract
principles but should be tangible guiding forces,
shaping behavior, decisions, and interactions at both
individual and societal levels.

The assertion that individual transformation is
essential for social transformation underscores the
belief that the individual constitutes the smallest unit
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of society. Drawing an analogy, society is likened to a
rosary thread, and individuals are the beads
traversing along it. This metaphor emphasizes the
interconnectedness of individuals within the societal
framework. The cleanliness or purity of the ‘bead’ in
the form of an individual is seen as a reflection of the
health and vitality of the broader societal structure (J.
Krishnamurti 22). To understand and evaluate
society, educationists argue, one must scrutinize the
individuals within it. The individual, in this context,
becomes a microcosm of the societal macrocosm. If
the individual embodies positive values, ethical
principles, and a sense of responsibility, it is believed
that these attributes will manifest on a larger scale,
contributing to the formation of a healthy and vibrant
society. The call for values-based education is rooted
in the conviction that education should not merely be
an agent for information transfer but a transformative
force that molds individuals into responsible, ethical,
and socially conscious members of society (Bhatia
93). The emphasis on values is seen as a linchpin for
fostering not only academic excellence but also a
harmonious and collectively thriving social order.
Unfortunately, social values like peace, non-violence
and universal brotherhood are nowhere taught in the
existing educational system. The whole educational
system is facing a crisis because it is not achieving
desired results. As Sir Simon says,
Unfortunately a large portion of our education is
still detached from the problems of the modern
world. Experience teaches us that a man with a
good general education based on languages or
science may be, and indeed often is, an
excellent father, an excellent businessman, and
at the same time a bad citizen. It is notorious that
great classical students or great scientists are
quite capable of combining the best thinking on
their own subject with violent prejudice and
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complete muddle-headedness on public affairs.”

(Simon 4)

The prevailing era is increasingly characterized
by a sense of mental unrest, a phenomenon that

appears to be escalating rapidly. Upon
contemplation, it becomes apparent that the
contemporary  education system is intricately

intertwined with the proliferation of this issue. A key
contributing factor to the growing mental health
challenges is the perceived lack of equilibrium
between mind and body, a consequence of the
educational system's failure to adequately nurture
intellects. In the present educational landscape, there
seems to be a notable dearth in the cultivation of
intellectual well-being. The hyper-competitive nature
of the world, a perspective to which many subscribe,
has further exacerbated the situation. The relentless
pursuit of success and achievement has taken
precedence over the holistic development of
individuals, leading to an imbalance that
disproportionately favors academic and professional
accomplishments at the expense of mental and
emotional health (J. Krishnamurti 47).

The contemporary educational paradigm is often
critiqued for fostering an environment that prioritizes
competition over collaboration, grades over holistic
understanding, and achievement over personal well-
being. The consequence is a generation of
individuals who, despite excelling academically, may
find themselves ill-equipped to navigate the
complexities of their own mental and emotional
landscapes. In this trajectory, the fear is that human
values risk being relegated to the confines of
textbooks, becoming theoretical concepts rather than
guiding principles in practical life. The emphasis on
cut-throat  competition has the potential to
overshadow the importance of empathy, compassion,
and holistic  well-being—qualites  that are
fundamental to fostering a balanced and harmonious
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society (J. Krishnamurti 31). As we navigate this
evolving landscape, a critical reevaluation of the
educational system becomes imperative. There is a
need to recalibrate the balance between academic
rigor and the holistic development of individuals,
recognizing that a well-nurtured mind is not only
academically adept but also emotionally resilient. By
prioritizing mental health and instilling human values
within the educational framework, there is an
opportunity to shape a future generation that is not
only competitive but also compassionate, fostering a
world where success is measured not just in
achievements but in the well-being of individuals and
society at large.

The prevailing emphasis on ‘winning the race’
rather than ‘running the race’ exacerbates existing
challenges, fostering a culture where competition
takes precedence over holistic personal development.
In the relentless pursuit of success, personal peace
becomes a scarce commodity, akin to finding ‘hen's
teeth’. This approach, when reflected upon, underscores
the notion that the very purpose of education seems
to have faltered. A cursory glance at the newspapers
reveals a disconcerting reality—the failure of education
to fulfill its intended objectives. The traditional goals
of education, such as character formation, the cultivation
of a sound mind in a sound body, and the holistic
development of all facets of personality, appear to be
slipping away. The erosion of these objectives is
notably linked to a deficiency in imparting moral and
cultural values through the educational system.

In a world characterized by bewildering change,
societies grapple with the need for a clear purpose to
maintain stability. The current curve, however,
appears to prioritize competition at the expense of
fostering  well-rounded individuals capable of
navigating the complexities of an evolving world. The
absence of a robust infusion of moral and cultural
values in education contributes to the erosion of the
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very foundations that could provide stability and
purpose in a rapidly changing landscape. The
consequences of this trend extend beyond the
individual to the societal level, as communities
grapple with the challenges of a fragmented value
system and a dearth of individuals equipped with the
tools for moral reasoning and cultural understanding.
The pursuit of success, divorced from a foundation of
ethical and cultural values, risks leading societies into
a state of flux, devoid of the stability that a clear
educational purpose could provide.

To address these concerns, a (re)evaluation of
the educational paradigm is essential. It calls for a
(re)newed commitment to instilling moral and cultural
values within the educational framework. By fostering
a more balanced approach that prioritizes character
development and holistic well-being over the myopic
pursuit of success, education has the potential to
become a powerful force for cultivating individuals
capable of contributing to a stable, purposeful, and
harmonious society (J. Krishnamurti 17). The
educational system, as a linchpin of societal
development, must align its guiding principles with
the overarching aims of the social order it aspires to
shape. The civilization it endeavors to build should
serve as the lodestar for educational objectives and
methodologies. In the face of these alarming
circumstances, particularly the attitudinal malaise
pervading society, educators—particularly teachers
of English or any language—cannot afford to be
passive spectators. Instead, they must proactively
engage in actions aimed at remedying this insidious
attitudinal disease that threatens the fabric of societal
well-being.

The teacher, as a catalyst for change, plays a
pivotal role in shaping not only linguistic competence
but also the values and attitudes that permeate
society. The recognition of the pervasive nature of
this attitudinal disease, akin to cancer, implies that a
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passive approach is insufficient. Teachers must be
agents of transformation, actively contributing to the
cultivation of positive values, critical thinking, and a
sense of responsibility among their students
(J. Krishnamurti 31). Beyond imparting linguistic
skills, educators must incorporate elements that
foster empathy, cultural understanding, and ethical
reasoning. Language classrooms can become
crucibles for nurturing open-mindedness and
promoting inclusivity, instilling values that extend
beyond academic achievement.

Moreover, teachers of English should actively
participate in educational reforms and advocate for
curricula that align with the broader social objectives.
By integrating real-world issues, moral dilemmas, and
diverse cultural perspectives into language teaching,
educators contribute to creating a learning
environment that prepares students not just as
proficient language users but as responsible and
conscientious members of society. The role of the
teacher of English extends far beyond the confines of
grammar and syntax. It encompasses a broader
responsibility to contribute actively to societal well-
being by addressing attitudinal challenges. By
adopting a proactive stance, educators become
catalysts for positive change, actively participating in
the collective endeavor to cure the societal malaise
that threatens the fabric of our communities.

The intricate relationship between language and
societal values is a cornerstone of social conditioning
and learning (Sanjay Goyal IV). Language, far from
being a neutral tool for communication, actively
shapes and reflects the values that underpin a
society. The sequence of social change underscores
that any society fundamentally operates as a
language community, where linguistic expressions
encapsulate and perpetuate cultural norms and
beliefs. At the heart of this dynamic lies the individual,
who transforms personal meanings into social values
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through language. The process involves the
incorporation of values into language, serving as a
conduit for the transmission and preservation of
societal norms. Language, therefore, acts as the
medium through which individual experiences are
woven into the fabric of social values (R. P.
Bhatnagar 17). For values to permeate the collective
consciousness, they must first find expression in
language. Language becomes the vehicle through
which abstract concepts are articulated, shared, and
internalized, ultimately becoming ingrained in the
stock of social values. The interplay between
language and values is a dynamic process that
shapes the collective identity of a society.

Language not only brings forth social reality but
also plays a unifying role within communities. It is the
adhesive that binds individuals together, facilitating
communication, understanding, and cooperation. The
shared linguistic framework fosters a sense of
belonging and  cohesion, reinforcing  the
interconnectedness of individuals within a society.
Stevick rightly maintains,

Language is a powerful force in shaping

individual character. It distinguishes human

beings from other living entities, serving as a

medium for expressing complex thoughts,

emotions, and moral principles. The influential
role of language in character development is
evident in its capacity to articulate and convey

ethical, cultural, and societal norms. (Stevick 76)

Philosophers like Bhartrihari and Derrida aptly
capture the profound influence of language by
asserting that ‘there is nothing beyond language’.
This perspective highlights the centrality of language
in  mediating, shaping, and defining our
understanding of reality. Language, far from being a
passive tool, emerges as a transformative force that
actively contributes to the evolution and dynamics of
society. The symbiotic relationship between language
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and societal values underscores the pivotal role of
language in shaping individual and collective
identities. It serves as a dynamic medium through
which cultures are transmitted, values are articulated,
and societies are bound together, reinforcing the
interconnectedness of language and the social fabric.
In the face of societal challenges, particularly those
manifested in the language and values landscape, an
English teacher's responsibility transcends the
traditional boundaries of the classroom. Remaining
solely focused on English language instruction,
without actively engaging with the broader societal
context, would be a significant oversight.

The dynamic nature of society necessitates that
educators, especially English teachers, respond to
the evolving needs and challenges of their time. If a
teacher chooses to confine themselves to the
technicaliies of language instruction  without
acknowledging and addressing the larger societal
issues, there is a missed opportunity for positive
influence and societal contribution. Teachers, being
influencers and role models, hold a unique position to
shape not only linguistic competence but also ethical
and cultural awareness among their students. By
integrating discussions on social issues, ethical
considerations, and cultural perspectives into
language instruction, teachers can foster critical
thinking, empathy, and a broader understanding of
the world. In doing so, they contribute to the
development  of  socially responsible and
conscientious individuals.

Failure to respond to the calls of the time,
especially for educators, represents a missed
opportunity to be agents of positive change.
Teachers have the potential to instill values, promote
inclusivity, and contribute to the well-being of their
students and, by extension, society. Recognizing this
responsibility is essential for educators who aspire to
go beyond the narrow confines of subject matter
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expertise and actively participate in the holistic
development of their students (J. Krishnamurti 27).
By acknowledging and responding to the societal
challenges and transformations, English teachers can
play a pivotal role in shaping a generation that is not
only proficient in language but also socially aware,
ethically grounded, and equipped to navigate the
complexities of the contemporary world. The
profound responsibility of a teacher of English
extends beyond the mere transmission of linguistic
knowledge; it encompasses the shaping of a
student's personality and worldview. As Ludwig
Wittgenstein astutely observed, “all philosophy is
philosophy of language” (Wittgenstein Internet
Encyclopedia of Philosophy), emphasizing the pivotal
role that language plays in shaping our
understanding of the world. The teacher of language,
therefore, holds a position of significant influence and
must fully comprehend the magnitude of their
importance.

Language serves as the medium through which
ideas, beliefs, and values are communicated. As the
conduit for (almost) all messages, language is
instrumental in shaping perceptions, attitudes, and
ultimately, the personalites of individuals.
Recognizing this, a teacher of English becomes not
only an instructor but also a guide in the intricate
journey of personal and intellectual development. In
the context of an age marked by societal unrest, the
teacher of English is presented with a unique
opportunity to be an agent of positive change. By
leveraging the power of language education,
educators can instill values of tolerance, empathy,
and critical thinking in their students. Language, as a
tool for communication, provides a platform to foster
understanding and bridge gaps, contributing to the
establishment of peace and harmony in society. The
teacher, equipped with the ability to shape linguistic
skills and nurture character, has the potential to
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create a transformative impact. This impact extends
beyond the individual student to the broader
community. By cultivating an appreciation for diverse
perspectives, encouraging open dialogue, and
promoting a culture of respect, English teachers can
contribute to the building of a more inclusive and
harmonious  society. J. Krishnamurti  pointedly
explains,

In the age of unrest, where societal challenges

are pronounced, teachers must recognize their

role as catalysts for positive change. Beyond the
classroom, they have the capacity to influence
the narrative and contribute to the collective
efforts aimed at establishing peace and
harmony. It is through the intentional integration
of values and character development within
language education that teachers can fulfill their
profound responsibility as architects of not only
linguistic proficiency but also societal well-being

(J. Krishnamurti 22).

The recognition of English as a global language
and a key to various opportunities underscores the
importance of its widespread teaching. In post-
independence India, the aim of education has been
inclusivity, aiming to provide equal opportunities for
all. However, English, historically seen as an elitist
and metropolitan phenomenon from colonial days,
has often been a part of a more limited educational
experience. English, being a global language, should
not remain confined to certain segments of society
but should be accessible to all. The benefits of
globalization, often facilitated by English proficiency,
should be democratized so that everyone can
participate in the opportunities it offers. N
Krishnaswamy rightly says,

The aim of teaching English, therefore, should

extend beyond mere career building. While

career prospects are undoubtedly important, the
broader objective should be social welfare.
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English education can be a tool for

empowerment, enabling individuals from diverse

backgrounds to engage with the globalized world
and contribute meaningfully to  society.

(N Krishnaswamy 1X)

To achieve this holistic aim, the teaching of
English must be coupled with the imparting of social
values. English classes can become platforms for
discussions on inclusivity, cultural understanding,

empathy, and ethical considerations (N
Krishnaswamy 09). By intertwining language
education with social values, educators can

contribute to the transformation of society, fostering a
more equitable, tolerant, and socially conscious
citizenry. However, the challenge lies in the existing
educational structures and syllabuses that often
perpetuate outdated models from the 19th century.
There is a need for a critical reevaluation of these
frameworks to ensure that the teaching of English
aligns with contemporary objectives and societal
needs. The curriculum should not only cover
language skills but also integrate relevant content
that addresses the social and ethical dimensions of
education. By doing so, the teaching of English can
become a powerful force for societal upliftment,
breaking away from historical elitism and ensuring
that the benefits of global language proficiency are
accessible to all segments of society. Lalitha
Krishnaswamy in her book ‘Empowerment English’
very rightly says
Teaching English is examination oriented and
degree driven because it has not been made
relevant to our own situation. We in post-
independence India are still living on 'received
knowledge', partly because of the legacy of
colonialism and partly because of our admiration
for the west. We do not seem to think that our
own achievements, problems, values, culture
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and heritage are fit enough subject matter for

teaching English in our country.” (Krishnaswamy 1X)

The existing syllabuses often focus primarily on
language skills and literary content, neglecting the
broader aspects of education that are essential for
holistic development. Incorporating content that
encourages rational and creative thinking not only
enriches students intellectually but also equips them
with the skills necessary for navigating the complexities
of the world. By integrating values into the curriculum,
educators can create a learning environment where
students not only acquire language proficiency but
also develop a sense of ethical reasoning, cultural
sensitivity, and empathy. The study of literature, in
particular, provides a fertile ground for exploring
diverse perspectives, moral dilemmas, and societal
issues, fostering a deeper understanding of human
values (R. P. Bhatnagar 22).

This approach aligns with the broader goals of
education, where the emphasis is not only on
academic achievement but also on nurturing well-
rounded individuals who can contribute meaningfully
to society. Education, in this context, becomes a
transformative force that goes beyond the transmission
of knowledge to the cultivation of character and the
development of essential life skills. The implicit aim of
teaching values should be woven into the fabric of
English language and literature education. This
integration not only enhances the overall educational
experience but also contributes to the broader goal of
shaping individuals who are not only proficient in
English but are also imbued with a sense of social
responsibility, critical thinking, and creativity (N
Krishnaswamy 11). Teaching English for values, in
this way, will serve our multiple purposes i.e.

Teaching with Clear Aims and Objectives in
Post-Independence India:  Aligning  English
education with explicit aims and objectives is crucial,
especially in the post-independence context. This
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ensures that the teaching of English is purposeful and
contributes meaningfully to societal development.

Teaching Moral, Social, and Cultural Values:
Integrating moral, social, and cultural values into
English education is a transformative approach. This
not only enhances language proficiency but also
nurtures individuals who are socially conscious and
culturally sensitive.

Relevance and Interest in Learning: Making
English education relevant and interesting is vital for
engaging learners emotionally. When learners
connect with the content on a personal level, the
learning process becomes more meaningful and
effective.

Inclusive Growth of Society: Uniting the
English syllabus with certain social values contributes
to the inclusive growth of society. This approach
recognizes the role of education in fostering a society
where all individuals have the opportunity to thrive.

Incorporating Learners’ Problems and
Dilemmas: Including the problems, situations, and
dilemmas of learners in the curriculum creates a
more personalized and engaging learning experience
(R. P. Bhatnagar 19). This approach acknowledges
and addresses the unique challenges and
perspectives of the learners.

Utility and Interest-Based Curriculum:
Designing a curriculum that aligns with the utility and
interests of learners, especially those from lower
strata of society, ensures that education is accessible
and beneficial to a diverse range of individuals.

Teaching Local Literature for Strong Mental
Development: Recognizing the value of teaching
local literature, either in the original or translated
form, emphasizes the importance of cultural
representation in language education. This not only
enriches language skills but also contributes to
mental development.
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Incorporating Local Literature: Selecting texts
from learners’ literature (whether in the original or
translated form) will provide a rich and culturally
relevant context(s) for language learning. This not
only will enhance language skills but also fosters a
sense of ‘learning from the masses’

Creating Contextual Exercises: including
exercises that are rooted in real-life situations,
problems, and dilemmas, not only will make the
learning process more engaging but also encourage
critical thinking and the application of language skills
in practical scenarios.

Promoting Collaborative Learning: Designing
activities that encourage collaboration among
students like group discussions, projects, and
interactive exercises which can foster a sense of
community and mutual understanding.

Providing Multimodal Content: In this process
of teaching English for values the learners will have
different learning styles, incorporate a variety of
media, such as audio, visual, and interactive
elements, to cater to diverse learning preferences.

Connecting Language Learning to Real-World
Application: The exercises will connect language
skills to real-world applications. This could include
creating scenarios where language proficiency is
applied in practical, everyday situations.

By integrating values, relevance, and inclusivity,
this approach has the potential to contribute
significantly to the holistic development of learners
and the overall betterment of society. In order to
make this dream come true course books for the
various levels are to be designed with various
relevant activities. The notion that ‘all philosophy is
philosophy of language’ aligns with the understanding
that language is not just a means of communication
but a fundamental part of how we construct meaning
and interpret the world. Teaching English, in this
elevated sense, becomes a platform for imparting
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values, ethical considerations, and a deeper
understanding of human existence (R. P. Bhatnagar
17). The language classroom can evolve into a space
where students not only learn grammar and
vocabulary but also explore the profound questions of
life, morality, and the interconnectedness of human
experiences. This approach not only equips students
with language skills but also nurtures individuals who
are reflective, ethically aware, and capable of
engaging with the deeper aspects of human
existence. In a world grappling with existential
challenges, the teaching of English can indeed
become a transformative force, contributing to the
development of individuals who are not only proficient
in a global language but are also equipped to
contribute meaningfully to the well-being of society.

References

1. Bhatia S. C. Education and Socio-Cultural
Disadvantage, Xerxes Publications, 1982.

2. Bhatnagar, R. P. “English Studies in India: Need
for Decolonization.” Issues in English Language
Teaching and Research. Ed. H. S. Chandaliya
and G. K. Sukhwal. Jaipur: RBSA Publishers,
2011. 14-22. Print.

3. Block, D., The Social Turn in Second Language
Acquisition, University of Edinburgh Press, 2003.

4. Goyal, Sanjay. English for the Marginalized:
Deliberations on English Teaching to the
Marginalized Learners in India. Jain Vishva
Bharati University, 2012.

5. Goyal, Sanjay. Expanding Words, Shrinking
Worlds: Globalization and English. Jain Vishva
Bharati University, 2014.

6. Goyal, Sanjay. Reflections on English Language
Teaching. Jain Vishva Bharati University, 2012.

7. Goyal, Sanjay. Teaching English: Trends and
Challenges. Jain Vishva Bharati University,
2014.

32 |

Bodhi International Journal of Research in Humanities, Arts and Science



8.

10.

1.

12.

13.

14.

15.

16.

Hymes, D. (Ed.). Language in Culture and
Society: A Reader in Linguistics and
Anthropology. Harper and Row, (1964).
Krishnamurti, J. Education and the Significance
of Life. KFI, 1992.

Krishnaswamy, Lalitha et al. Empowerment
English. Chennai: Macmillan India Limited, 2000.
Print.

Krishnaswamy, N. “Let's Teach English.” Asian
EFL Journal. January 2014, Volume 73. Web. 11
Jan 2014.

Louis Malassis. The Rural World: Education and
Development. Croom Helm, 1976.

MHRD. Learning without Burden: Report of
National Advisory Committee Appointed by
Ministry of Human Resource Development.
MHRD, Government of India, 1993.

Mukherji, S. N. Administration of Education in
India. Acharya Book Depot, 1962.

NCERT. National Curriculum Framework for
School Education. NCERT, 2005.

NCTE. National Curriculum Framework for
Teacher Education. NCTE, 20009.

January 2024

17.

18.

19.

20.

21.

22.

23.

24,

25.

E-ISSN: 2456-5571

Radhakrishnan, S. President Radhkrishnan’s
Speeches and Writings. Publication Division
(Ministry of Information and Broadcasting), 1965.
Shrimali, K. L. A Search for Values in Indian
Education. Vikas Publishers, 1994.

Shukla, P. D. Towards the New Pattern of
Education in India. Sterling Publishers, 1976.
Print.

Simon, Sir Emest. The Aims of Education for
Citizenship. n.p., n.d.

Skechan, P. “Second Language Acquisition
Research and Task-Based Instruction™. In J.
Willis and D. Willis (ed.). Challenge and Change
in Language Teaching. Heinemann, 1996.
Stevick, E. W. Teaching Languages: A Way and
Ways. Newbury House, 1980.

Widdowson, H. G. Teaching Language as
Communication. Oxford University Press, 2008.
Pennycook, A. The Cultural Politics of English as
an International Language. Longman, 2014.
Wittgenstein, Ludwig. Internet Encyclopedia of
Philosophy. iep.utm.edu/wittgens.

33 |

Bodhi International Journal of Research in Humanities, Arts and Science



